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Grade Level: 1st
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: Social Studies
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Goal/Standard: Utah Core, First Grade 8001-0103 Develop and use skills to communicate ideas, information and feelings.
I. Specific Objectives: At the end of the lesson, the student will be able to:

a. Instructional Goal: Student will be able to identify and describe various feelings so they can communicate more effectively.
b. Performance Objectives:

i. Identify various feelings.

ii. Demonstrate their knowledge of these feelings.

iii. Present these feelings in the cognitive, psychomotor and/or affective domain (The students will choose how they would like to present the feelings and can use one or more of the three domains to do so).
II. Materials:

-Markers

-Crayons

-Pencils

-Paper

-Paint 

-Paint Brushes

-White Board, Overhead or Projector

III. Prerequisite/Vocabulary: (assume nothing)
a. Students may need to have an overview of how the lesson will go so they can be prepared if they have never been exposed to it before.

b. Students may not be able to write or at least not well so the teacher may need to do the writing for the hypotheses and have the student participate verbally. 
c. There is no pre-requisite vocabulary, as the student will be coming up with the lists of feelings. If a feeling is mentioned that is not understood by all students the teacher can either explain the feeling or have the student who’s idea it was explain the feeling.
IV. Instructional Procedures using CA I.
a. Concept Identification: The concept we will be focusing on is feelings.
b. Exemplar Identification: The teacher can give some of the examples and non-examples as listed below but should also allow the students to come up with some to add to the chart. This chart should be in plain view for all students to see (on the board, projected).
	Examples
Happy 

Sad 

Angry 

Mad

Confused

Worried

Scared

Frightened

Embarrassed

Joyous

Upset

Hurt


	Non-Examples

Jumping

Clapping

Laughing

Crying

Smiling

Singing

Dancing

Playing

Screaming

Yelling

Hiding

Sighing




c. Hypothesizing: The student can now come up with some common attributes of the examples. As a teacher you can have the students do this individually or with a group. Some things they may come up with are:
i. You can’t touch feelings.

ii. You can’t taste feelings.

iii. You can’t hear feelings.

iv. You can’t see feelings.

v. You can’t be a feeling.

vi. You can have a feeling.

vii. You can show a feeling.

viii. You can feel a feeling on the inside but not with your fingers.

ix. You are always having a feeling even if you don’t notice.

x. People can understand you better if you tell them your feelings.

You should probably line through the one that says you can see feelings after discussing that people often show feelings by doing certain things. 
d. Closure: At this point the teacher should go over the hypotheses with the class and make sure that their hypotheses are accurate.  Then the teacher can allow students to restate in their own words the hypotheses. This can be done either by calling randomly on students or by choosing students who want to answer.
e. Application: Teacher should now allow the students to work with a partner or group (this will depend on classroom dynamics and may need to be predetermined).  The students need to quickly decide whether they would like to demonstrate communicating feelings through talking, reading something they wrote, role playing, dancing, singing, drama or through artwork (if they have another idea they should okay it with the teacher). They will have about a half an hour to come up with their presentation. This activity will not be modeled by the teacher so that the children can be creative.  The children will be familiar with this process from previous experience in class.
V. Differentiation for diverse student needs

a. Review as necessary (you will notice this through the evaluation). How you review will depend upon the number of students needing the review and what the gap in the learning was.  This can be done in small groups or with the class.
b. Give clear explanations of expectations and provide examples where necessary. If the kids don’t understand the application process the teacher can give an example of what it would look like using one of the choices the students can ask for examples where needed.
c. Allow children to write or even participate in their native language where possible. For example they could present a short play using their native language.
d. Alter lesson as needed for children needing 504 accommodations. There are so many various needs that this will mainly be determined when the situation is at hand.  You will have to base these accomadations on the individual students and your requirements per the 504 agreement. 
e. If available present the curriculum in alternate language where it would be valuable. For example, if there is a parent or other person who could translate into a language that a student spoke, like Spanish, you could utilize this person and make sure that student is getting the most out of the lesson. This would be a decision you would have to make based on the availability of a translator and on the lack of English comprehension skills that a child may have.
VI. Preparation: Depending on how you want the students to interact you will need to set up the classroom for groups. Make sure there is room if any groups want to use the psychomotor domain to express feelings. Have your chart on the board prior and make sure all students can see it. If you want deliberate (or predetermined) groups (such as heterogenous, or based on ability, or learning styles) this will need to be determined prior; if you do this you should consider what type of learners the students are and group them with others who may share some similar interests and learning styles. 
VII. Evaluation/Assessment (How do you know that they know?): While the student are demonstrating for the class what they did in their groups both the teacher and their peers will be writing down all of the feelings they are demonstrating and the students will give their peers a grade on their presentation for the teacher to review as a means of showing that the audience was paying attention and getting something out of the performances. Also this helps the students feel like what they are doing is important, thought their scores for each other should have no real bearing on the teachers score for the students.  By doing this way you are not only assessing that the performing group has the concept but also that their peers are getting meaning from each presentation. 
VIII. Follow-Up/ Enrichment

For the next few weeks we will sit in a circle and spend a couple minutes each morning finding out how each other is feeling that day.  The teacher can also be reinforcing that communicating feelings is good by noticing when the students are communicating their feelings and praising them. The teacher can also help the kids notice their feelings when they are asking questions or talking with the teacher.  An example of this would be repeating what the student is asking or saying with a feeling like “So you are feeling frustrated because you don’t really know how to accomplish this task?” Then the students can consider their feelings and agree or correct the teacher (ie. “No Mrs. Decker I am not feeling frustrated, I think I am feeling confused.”). Students can also be talking about feelings in their writing journals if they have them. 
